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Resumo
A geração de espaços de participação torna-se um elemento chave para o
desenvolvimento de processos de inclusão social de pessoas com deficiência.
As experiências com a arte são ambientes em que as pessoas interagem com
os seus pares, são aceites e reconhecidas, promovendo processos de
identidade e pertença à comunidade. No entanto, são necessários profissionais
bem treinados que sejam capazes de criar contextos artísticos
verdadeiramente inclusivos onde não haja espaço para a marginalização. O
objectivo do artigo é identificar as competências auto-percebidas dos
profissionais das artes e instituições sócio-educativas para desenvolver
projectos artísticos inclusivos; e determinar as suas necessidades de formação
a fim de as implementar. Utilizando uma metodologia mista, e através de um
questionário, entrevista e grupo focal, 388 profissionais das artes e instituições
sócio-educativas de cinco países europeus participaram no estudo. Os
resultados mostram que, embora os profissionais se sintam competentes para
desenvolver projectos artísticos inclusivos, necessitam de formação que lhes
permita aprofundar a sua compreensão do que se entende por projectos
artísticos inclusivos, bem como metodologias inclusivas em que nenhuma
pessoa se sinta excluída. Para os profissionais, a criação de ambientes de
colaboração torna-se um elemento de sucesso para a sua implementação.

Palavras-chave: inclusão, educação artística, participação, necessidades de
formação

Abstract
The generation of spaces for participation becomes a key element for the
development of social inclusion processes in people with disabilities.
Experiences with art are environments in which people interact with their
peers, are accepted and recognized, promoting processes of identity and
belonging to the community. However, it requires well-trained professionals
who are able to create truly inclusive artistic contexts where there is no room
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for marginalization. The objective of the article is to identify the self-perception
of competencies to develop inclusive artistic projects by professionals of artistic
and socio-educational institutions; and to determine their training needs to
implement them. By means of a mixed methodology, and through a
questionnaire, interview and focus group, 388 professionals of artistic and
socio-educational institutions from five European countries participated in the
study. The results show that, although the professionals feel competent to
develop inclusive artistic projects, they require training that allows them to
deepen their understanding of what is meant by inclusive artistic projects, as
well as inclusive methodologies in which no person feels excluded. For
professionals, creating collaborative environments becomes an element of
success for their implementation.

Keywords: inclusion, arts education, participation, training needs.

Resumen
La generación de espacios de participación se convierte en un elemento clave
para el desarrollo de procesos de inclusión social en personas con discapacidad.
Las experiencias con el arte son entornos en los que las personas interactúan
con sus iguales, son aceptados y reconocidos, promoviendo procesos de
identidad y pertenencia a la comunidad. No obstante, se requieren de
profesionales bien formados que sean capaces de crear contextos artísticos
verdaderamente inclusivos donde no haya espacio para la marginación. El
objetivo del artículo es identificar la autopercepción de competencias para
desarrollar proyectos artísticos inclusivos por parte de los profesionales de las
instituciones artísticas y socio-educativas; y determinar sus necesidades
formativas para implementarlos. Mediante una metodología mixta, y a través
de un cuestionario, entrevista y grupo de discusión, 388 profesionales de
instituciones artísticas y socioeducativas procedentes de cinco países europeos
participan en el estudio. Los resultados muestran que, aunque los profesionales
se sienten competentes para desarrollar proyectos artísticos inclusivos,
requieren de una formación que les permita profundizar en lo que se entiende
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por proyectos artísticos inclusivos, así como de metodologías inclusivas en las
que ninguna persona se sienta excluida. Para los profesionales crear entornos
colaborativos se torna en un elemento de éxito para su implementación.

Palabras clave: inclusión, educación artística, participación, necesidades
formativas

Résumé
La création d'espaces de participation devient un élément clé pour le
développement des processus d'inclusion sociale des personnes handicapées.
Les expériences artistiques sont des environnements dans lesquels les
personnes interagissent avec leurs pairs, sont acceptées et reconnues, ce qui
favorise les processus d'identité et d'appartenance à la communauté.
Cependant, il faut des professionnels bien formés, capables de créer des
contextes artistiques véritablement inclusifs où la marginalisation n'a pas sa
place. L'objectif de cet article est d'identifier les compétences auto-perçues des
professionnels des institutions artistiques et socio-éducatives pour développer
des projets artistiques inclusifs ; et de déterminer leurs besoins en formation
pour les mettre en œuvre. En utilisant une méthodologie mixte, et par le biais
d'un questionnaire, d'un entretien et d'un groupe de discussion, 388
professionnels d'institutions artistiques et socio-éducatives de cinq pays
européens ont participé à l'étude. Les résultats montrent que, bien que les
professionnels se sentent compétents pour développer des projets artistiques
inclusifs, ils ont besoin d'une formation qui leur permette d'approfondir leur
compréhension de ce que l'on entend par projets artistiques inclusifs, ainsi que
des méthodologies inclusives dans lesquelles personne ne se sent exclu. Pour
les professionnels, la création d'environnements collaboratifs devient un
élément de réussite pour leur mise en œuvre.

Mots-clés: inclusion, éducation artistique, participation, besoins en formation.
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Introduction
This article is part of the European Erasmus+ project "Fostering social inclusion
for all through artistic education: developing support for students with
disabilities - INARTdis" (621441-EPP-1-2020-1-ES-EPPKA3-IPI-SOC-IN) whose
general objective is to bring art and culture closer to people with disabilities
and promote social inclusion through the creation of participatory artistic
spaces.
Both the Convention on the Rights of Persons with Disabilities (UN, 2006) and
the 2030 Agenda for Sustainable Development (UN, 2020) point to the need to
ensure that persons with disabilities can enjoy all their rights on an equal basis
with others. All political, educational, cultural and social institutions advocate a
social model of disability in which it is the characteristics of the environment
that define the person as "disabled" rather than the characteristics of the
person's functioning that are important. Therefore, the focus of action towards
people with disabilities should not so much be directed at the person as at the
environment, creating accessible spaces in accordance with the ideas of
universal design. And in this sense, we are not only talking about the
accessibility of physical spaces, but also of information and knowledge, thus
covering all the spectrums in which disability can manifest itself. Therefore, it
is not only a question of making contexts accessible, but also of making them
participatory. In this regard, it should be borne in mind that the achievement
of the 17 Sustainable Development Goals (SDGs) of the global agenda will only
be possible if it is ensured that persons with disabilities can enjoy all their rights
on an equal basis with others, including the right of access to culture, which is
an essential element for social progress and whose role is taken into account in
most of the proposed goals (European Union Agency for Fundamental Rights,
2018).
However, despite the commitment of national and international agencies to
the development of more inclusive contexts, there is still a long way to go.
Inclusion processes are never-ending and undoubtedly complex, as they
require significant transformations in the contexts where they take place
(Nilhom and Göransson, 2017). Inclusion is a continuous and ongoing process
of transformation that includes social awareness-raising behaviour that aims to
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overcome the barriers that some people encounter (Echeita, 2008). But such a
process requires an inclusive vision shared by the whole community based on
respect for diversity rather than homogeneity, eliminating any form of
discrimination and respecting the rights of all people (Ainscow, 2012). It is true
that the ethical and moral convictions underpinning the construct of inclusion
are largely accepted by society (Etxeberria, 2018), but we cannot ignore the
huge global north-south inequalities and the high rates of marginalisation,
inequality and social exclusion in Western countries (UNESCO, 2020).
From a systemic perspective, the generation of spaces for participation
becomes a key element for the development of social inclusion processes,
promoting an improvement in the quality of life also for people with disabilities.
These are spaces in which people interact with their peers, are accepted and
recognised and can make decisions on issues that affect them.
And it is at this point where art, understood as the set of human creations which
express a sensitive vision of the real and imaginary world, and therefore arts
education, acquire an extremely relevant role. Arts education not only develops
a set of visual, expressive and creative abilities, but also attitudes, habits and
behaviours in a means of interaction, communication, expression of feelings
and emotions, which allows for an integral formation of the person. In this
sense, experiences with art can, on the one hand, help to build social networks
that strengthen the links between people, as well as between them and the
contexts in which the experiences take place. According to Calderón (2014),
both the expressive dimension of art and the education of the senses and
aesthetic sensitivity are fundamental in the process of socialisation, intelligence
and critical judgement of people. For Whittemore (2019), art goes further as it
enables autonomous learning and active participation through dialogue,
making people the protagonists of their learning. Likewise, experiences through
different artistic languages can be a valuable tool for people to express what
they feel or communicate emotions, without predetermined schemes.
According to Robledo (2018), in art there is no room for marginalisation in
expression and processes of identity and belonging to the community are
promoted.
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In this sense, Aparicio (2014) considers that art fulfils two fundamental roles in
this search for social inclusion: on the one hand, persons with disabilities
become agents of socialisation that model and shape the paradigms of
understanding disability and promote lifestyles associated with it; and, on the
other hand, shaping legitimate spaces of expression of and for persons with
disabilities and their communities.
However, the creation of inclusive artistic spaces necessarily requires the
implementation of training processes for the professionals who will carry them
out. In this sense, it is urgent to train professionals in competences related to
inclusion and artistic creation. In addition, professionals must be competent in
teamwork, in implementing flexible pedagogical-didactic actions, in inclusive
leadership, in the use of inclusive technology and in the development of
community support networks (Liasidou and Antoniou, 2015). Likewise,
professionals require personal competences that invite them to celebrate
diversity with mutual respect, to encourage dialogue, to foster critical thinking,
making them feel free and comfortable in expressing their emotions and
discoveries, regardless of their previous experiences in these creative
environments (Alonso, 2017). There is no doubt that "the joint work of
professionals and users makes it possible to develop cooperative teachinglearning exercises with a collaborative nature (group collaborative
construction), in which all of us can discover how to approach the
understanding of art from our own ideas and perceptions" (Aparicio, 2014:54).
Based on this idea, the INARTdis project is articulated in four workpackages
(WP) that aim to respond to the four objectives set out in the project:
1. Detect the training needs in art and inclusion of professionals in art and
educational institutions (WP1).
2. To assess how arts institutions can become inclusive and participatory
institutions (WP2).
3. Design, implement and evaluate a training course on inclusive arts education
for professionals in arts and educational institutions (WP3).
4. Design, implement and evaluate a project that generates spaces for artistic
and inclusive creation (WP4).
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The institutions that constitute the consortium are four universities
(Polytechnic Institute of Lisbon, University College of Teacher Education Styria
-Austria-, the University of Cantabria and the Universitat Autònoma de
Barcelona), an artistic institution Thikwa -Germany- and the Association for
promotion of education, culture, and sport "Education for All" (EfAS) from
North Macedonia. The project also involves artistic institutions (museums,
exhibition halls, theatres and auditoriums) and socio-educational institutions
(primary and secondary schools, special education centres and occupational
centres).
The objectives of the article are, firstly, to identify the self-perception of
competences for developing inclusive arts projects by professionals of arts and
socio-educational institutions; and secondly, to determine the training needs
of professionals of arts and socio-educational institutions for developing
inclusive arts projects.

Methodology
From a phenomenological paradigm, this mixed quantitative and qualitative
research aims to explore, describe and understand the experiences lived by
professionals in socio-educational and artistic institutions in relation to the
process of inclusion (Wertz et al. 2011). In this case, it is a study that allows us
to approach the social phenomenon for its understanding and analysis,
identifying the different interactive processes that shape it in relation to the
generation of inclusive artistic projects.
The professionals who participated in the study came from socio-educational
centres and arts institutions in the countries involved in the project. The
selection criteria for the institutions that took part in the study were: a)
diversity of socio-educational centres serving students/persons with
disabilities; b) diversity of art institutions taking into account artistic languages;
c) institutions with inclusion projects related to art; and d) interest in the
project. The professionals from these institutions were selected by the centre
itself, taking into account two criteria: a) voluntariness and interest in the
project and b) involvement in inclusion and/or art processes. In the end, 388
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professionals took part, 22% of whom were men and the rest women. 59% of
the professionals had a university education, although only 15% had training in
inclusive education and 24% in art. In fact, only 21% had specialised training
combining art and inclusion. The majority of professionals belonged to socioeducational institutions (65%) and the remaining 35% belonged to arts
institutions. Seventy-nine percent of the participants had been working in such
institutions for more than six years, although only 36% had had experience in
developing inclusion processes through art.
The questionnaire, interviews and focus groups are the instruments used to
obtain the data in this research.
The questionnaire consists of 31 items grouped into five dimensions: personal
and professional data, inclusion processes related to art, self-perception of
competences in inclusive art projects, training needs and training modalities.
The questionnaire underwent an inter-judge validation process, composed of
37 experts (professors, teachers and educators from educational and cultural
institutions), according to the criteria of univocity, relevance and importance.
The reliability of the questionnaire was acceptable, with a Cronbach's alpha of
0.86.
The interview consisted of 23 questions grouped into five dimensions: personal
and professional data, barriers and facilitators in inclusion processes related to
art, key elements in inclusive art projects, training needs and training
modalities. A total of 52 interviews were conducted with professionals from
socio-educational centres (n=24) and arts institutions (n=28). The interviews
were conducted via the online platform Zoom and ranged in length from 27 to
80 minutes.
Finally, 10 focus groups were conducted, in which a total of 56 professionals
from the socio-educational and arts institutions participated. The focus groups
were led by 1 or 2 members of the research team from each country and were
conducted through the online platform Zoom. They ranged in length from 52
to 90 minutes and were audio or video recorded.
Data analysis of the questionnaires was carried out using SPSS software (v24).
The qualitative data from the interviews and focus groups were analysed using
the Nvivo software (v1.5).
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Results
The results from the questionnaire show that the self-perception of
competences related to the planning, implementation and evaluation of
inclusive arts projects is medium-high (mean=7.11). The participants state that
they have a good competence in developing collaborative spaces among their
peers and with other institutions. On the other hand, the lowest scores are
related to the design of inclusive arts projects (mean=6.41), the management
of support and resources and the implementation of inclusive methodologies.

My competence in conducting an assessment…

7,18

My competence in working collaboratively with
people from my institution…
My competence in working collaboratively with
people from other institutions ...
My competence in promoting collaborative
relationships…

8,08
7,25
7,35

My competence in managing support…

6,92

My competence in organizing resources and
spaces...
My competence in making the methodology
flexible...

6,98
7,14

My competence in developing methodologies…

6,91

My competence in setting objectives…

7,00

My competence in the design of an art project …

6,41

My general competence in identifying the
specific needs …

7,04
1,00

6,00

Graphic 1: Self-perception of competencies related to inclusive art projects.
In this sense, participants perceive that their competences in creating
collaborative spaces are key to the development of inclusive artistic projects.
You have to know where your own competencies ends
and where you need someone who has competencies
that you lack. Since we don’t carry out such projects as
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individuals, we need a good, heterogeneous team and
then it works. PHST_13
… the need to reflect, communicate, contrast between
the educational team what and how to teach, adapting
to the diversity of students, teachers, resources, time
and space: all this requires reflection, organisation and
implementation, in constant movement. UC_01
However, participants consider that their competences to manage resources
and support are conditioned by the organisation of the institution itself and
subject to the availability of financial resources.
The time for the art project in general is very important.
How much time do I have available? What resources do
I need? How much will it cost me? Where do I get the
funding from?....Who will support me and vice versa,
what and which people do I need so that I can
implement the art project? …I think one has to think
very carefully about which sub-steps are necessary to
reach the goal. PHST_02
Of course, financial resources have a big role here in
order to achieve all the standards for smooth and
quality involvement of people with disabilities in many
activities. EfAS_01
Apart from having enough support staff, and that the
material is adapted to those people who are going to
come, because it is the only way for the offer to be real
and inclusive. UAB_05
On the other hand, the competence to implement inclusive arts projects would
be related to the need to review the concept of inclusion, as well as to have
more knowledge about the specific needs of the target groups in order to adapt
the project.
One of the important things is to understand the
specific needs of the group to which the project is being
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developed, and if we manage to determine and make
this assessment over the time needed to create a
project, an application, or knowledge. IPL_06
Unfortunately, when we think of inclusion, we always
think of the fact that there are people with disabilities
whom we want to integrate in some way or who can
participate, but actually inclusion means everyone.
NBW_01
In this sense, the participants state that, in order to be more competent in
implementing arts projects, they need very specific training on the
methodologies that need to be developed for a project to be successful. This
would involve combining the principles of inclusive education and arts
education in a dialectical relationship.

Technology

2,51%

Evaluation

8,78%

Networking (other institutions)

5,64%

Space management

3,45%

Group management

4,39%

Resource management

5,33%

Methodologies and artistic…

28,21%

Methodology (in general)

11,60%

Planning

5,33%

Needs analysis

4,39%

Disabilities (characteristics)

5,64%

Conceptualization of inclusion

7,21%
0%

10%

20%

30%

Graphic 2. Topics related training needs
Finally, it should be noted that, although both professionals from arts and
socio-educational institutions perceive that they need to acquire more
competences in order to implement inclusive arts projects, there are
differences between professionals from both institutions. While professionals

DA INVESTIGAÇÃO ÀS PRÁTICAS | 186

from arts institutions consider that their competences could be improved in the
area of accessibility, support management, knowledge of needs or universal
learning design; professionals from socio-educational institutions perceive that
their competences could be improved in aspects related to the adaptation of
resources to people's needs, inclusive assessment or how art can favour
inclusion processes.

Conclusions
It is well known that international and national bodies, through legislation,
advocate the development of inclusive processes in all spheres of society.
However, the road ahead is complex, winding and sometimes very difficult. In
this case, the first hurdle to overcome is the conceptualisation of artistic
projects that are truly inclusive.
There is often a restrictive misconception about the meaning of inclusion
(Ainscow, 2020), conditioned not only by the context in which it takes place but
also by the prejudices that emerge as a result of ignorance (Forlin, 2011). This
can lead to a lack of projects that are adapted to people's specific needs and
thus fail to encourage people's active participation. The desirability of knowing
people's specific needs becomes paramount if we want people to become
protagonists of their learning within the dialogic space that artistic expression
promotes (Whittemore, 2019). However, as a process, inclusion requires the
implementation of measures that facilitate the participation and learning of all
people from an analysis of the context, which requires the implementation of
the principles of universal design to facilitate access and participation (Alonso
Arana, 2017). Both cultural, educational and social institutions consider
important the need to acquire knowledge and practical experiences that allow
them to reconceptualise artistic projects from an inclusive perspective. This
means clarifying what inclusion means, what it entails and what characterises
this type of project, from the point of view of the fusion between art and
inclusion and how art facilitates the process of socialisation of people
(Calderon, 2014).
On the other hand, through art, social mediation processes are generated
through interactions and dialogue between subjects where shared
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intersubjectivities and socially constructed ways of doing things
(methodologies) are generated. Hence, collaboration between all people
(professionals, users, students) becomes the essential element on which the
proposals for inclusive artistic projects pivot. In this sense, the need for artistic
training is evident, especially in the methodology used in inclusive artistic
projects, which allows professionals to determine the criteria for the selection
of activities, artistic languages, materials, etc. linked to the promotion of
participation, group dynamics and psycho-pedagogical skills of the people who
energise the project (Morón, 2011), without losing sight of the flexibility of the
project to adapt to the needs at all times. Furthermore, it is considered that
inclusive artistic projects should be developed in small, heterogeneous groups
that allow the necessary support to be offered to people and in which mutual
collaboration between participants is encouraged. Finally, the use of different
artistic languages will allow people to express themselves and receive
information in different ways.
In conclusion, and from a perspective of person-centred care, coordination
between professionals from the different institutions that accompany people
with disabilities is necessary in order to truly articulate inclusive art projects.
Likewise, it is essential to develop training projects that raise awareness of the
processes of inclusion, which means knowing, experimenting and experiencing
inclusive processes with and for people with disabilities. But it is also essential
to advise professionals on how to incorporate inclusive methodologies in the
different artistic languages, in order to minimise the barriers that still exist in
cultural contexts.
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